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India is home to almost 19% of the world's children. More than one third of the 

country's population, around 440 million, is below 18 years. Although Child Rights were 

an integral part of the Constitution of India, country further expressed it's commitment 

towards children by signing the UN Convention on Child Rights. In the past years issues of 

health, education and nutrition have received much importance by the Government but 

the protection of children has been a neglected subject. This is reflected in the abysmally 

low budget allocation of only 0 .034% budget in the year 2005-06 and 2006 -07. It is not 

surprising then that the issues of child labour, trafficking, child prostitution, street and 

working children, child abuse continue to grip the children of this country and agitate child 

rights activists.   

Thus the launch of Integrated Child Protection Scheme in the year 2005 was a ray 

of hope for protecting children in difficult circumstances. The implementation of the 

scheme is dependent on the training and skill of the various service delivery structures 

provisioned within the scheme. The scheme illicit participation from all functionaries 

whether government or non government , even the community also is involved  in the 

protection of children .The designing of the manual is required to build the capacity of any 

stakeholder in the process of child protection .Thus proper knowledge of process and 

mechanism  of child rights and child protection is required.

The implementation of ICPS scheme involves a cadre of professionals/agencies 

who can render their services in the best interest of the children. The conceptual clarity 

amongst the professionals is a prerequisite for the successful implementation of the 

scheme. An initiative was taken by Plan India, in partnership with Dr. Shambhunath Singh 

Research Foundation (SRF), Varanasi to sensitize the primary stakeholders in the context 

of protecting the rights of the children. A two-day workshop was organized at the state 

capital to solicit the support of the various actors in this arena, including, civil society, 

government, media, etc. As an outcome of these efforts, it was realized that considering the 

scope and functionality of the programme, concerted efforts need to be made to 

popularize the different component of the ICPS scheme among the masses and to facilitate 

the smooth implementation of the same. Thereafter the Training Manual content and 

layout was developed by Ehsaas with the support from Plan, India .The approach of the 

training manual is participatory.
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The Manual aims to provide the primary stakeholders with the knowledge , 

conceptual clarity and understanding issues of Child Rights .After the training the 

participants would be conscious about the Child Rights and understand the concept of 

Protection and Right to Protection .Thus they would also learn about the Process of the 

Juvenile Justice Act 2000 in India which they could practice during their interventions .The 

Manual finally culminates with exercises on Integrated Child Protection Scheme which 

would facilitate the participants understanding on ICPS which is the umbrella scheme for 

children in India .

It is in this context that this training manual is an attempt  to orient ngo 's 

and other primary stakeholders on issues of child rights , child protection and 

various components of ICPS .The approach of the training manual is participatory . 

The training manual has been divided into three days and 9 sessions. To 

understand the spirit of ICPS and its various components it is important to have a sense of 

Child Rights and the knowledge of Juvenile Justice Act around which the scheme has been 

designed. Therefore prior to orientation of ICPS on Day 3  Day 1 and Day 2 deals with 

these issues in detail .The module has been so designed that each day is complete in itself 

and can be used separately  for brief orientation on Child Rights and Juvenile Justice Act. 

For each session the manual contains a guide for the facilitator and where ever required 

handouts that can be given to participants. These supporting documents will facilitate the 

trainer to conduct the program me effectively. A pre and post training questionnaire is also 

attached which is a self assessment tool for the participants as well. 

Recommended arrangement of participants: The facilitator should arrange the room in 

such a manner that participants sit in small groups of 6 to 7 participants depending upon 

the size of the group for more discussions. The diagrams made in the manual can be 

displayed in the room to build a conducive environment for training 

Target Group:

How to use the Manual 
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Day 1  Title & add objectives

Day 2: Juvenile Justice System

Day 3 

Introduction of Program and participants              

Understanding Children's Needs and Rights 

Understanding the Right to Protection

Identifying Vulnerable Groups and overview of legal 

provisions for children

Juvenile Justice System and the Juvenile Justice 

(Care and Protection of Children) Act 2000

Juvenile Justice All ied System, their roles and 

responsibilities.

 To develop an un understanding on ICPS 

Service Delivery Mechanism of ICPS

Feedback and Evaluation

Session 1:

Session 2: 

Session 3: 

Session 4:

Session 1: 

Session 2: 

Session 1: 

Session 2: 

Session 3:
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Session 1: 

                 

Session 2: 

Session 3: 

Session 4: 

Introduction of program and participants

( i)Resource Sheet 1

(ii) Annexure 1

Understanding Children's Needs and Rights

Facilitator Resources for Session 2

(i) Facilitator Guide1.1

(ii)Handout : 1

(iii) Annexure : 2 ; 3; 4 iv) Resource Sheet : 2

Understanding the Right to Protection

(i)Resource Sheet 3 

Identifying vulnerable groups and overview of legal 

provisions for children

(i)Handout 2 
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Session 1

The objective of the session is to introduce the participants, do ground rule setting, 

knowledge assessment and expectations from the workshop.

 1.1 Introductions of Participants 

The facilitator can choose the activity mentioned below for 

introduction and Icebreaking. 

 Energizer:- Match the Cards

 Introduction - group sharing 

 Chits of paper for making pair and a bowl.(A list is attached please see 

Annexure 1)

 10 Minutes

Match the cards: The facilitator chooses a number of well-known phrases, and 

writes half of each phrase on a piece of paper or card. For example, they write 'happy 'on 

one piece of paper and 'Birthday' on another, or 'Child' and 'Rights'. (The number of pieces 

of paper should match the number of participants in the group.) The folded pieces of 

paper are put into a hat. Each participant takes a piece of paper from the hat and tries to 

find the member of the group with the matching half of the phrase.

After the energizer the facilitator should set the

 background by sharing the information.

 After the energizer the facilitator should set the background by sharing the 

information.

Time: 1 Hour

Exercise:

Activity 1:

Aim:

Resources:

Time:

Process

Facilitator's

note:

note:
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Session 1

Activity 2: Energizer: 

Aim:

Time: 

Resources:

Process 

1.2 Pre Training:

Aim:

Time: 30 minutes

Resources:

 'Me Too!' - Introduction

 To create relaxed learning environment and encourage participants to 

start to get to know each other.

15 minutes

 None

One person says her or his name and starts to describe her or himself. As soon as 

another person hears something in common, that person interrupts, giving her or his 

name (e.g. "I'm ________________________ and I too have two older sisters") and 

beginning a self-description until the person finds something in common and interrupts in 

turn. Continue until everyone in the group has been introduced.

What do we already know? - Baseline survey of participant knowledge

 To obtain baseline information to assess the level of knowledge attitude 

and skills of participants and to provide means for final assessment of 

training.

 Baseline questionnaire - Resource Sheet 1

Process Distribute baseline questionnaire to be completed individually 

by all participants within thirty minutes. It should be emphasized that these 

questionnaires are anonymous and not for testing. The aim is to provide 

information to assess the impact of the training (i.e. what participants have 

learnt) and to give the trainers a clearer indication of the level of knowledge of 

participants.
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Attitude towards children in conflict with the law/Children in need

of Care and Protection

Baseline Questionaire - Resource Sheet 1

Rating of knowledge Very
Poor 

Poor OK Good
Very
Good

Child rights 

Concept of juvenile justice 

International law relating to child
rights and juvenile justice 

National law relating to child rights
and juvenile justice 

How to deal with children in
conflict with the law 

Cause of children coming into
conflict with the law 

Different needs of children
according to their age 

Rating of knowledge 

Statement True False Know 
Don’t

Most children who commit crimes are poor 

A child begging should be arrested 

Most crimes by children involve violence 

All children who commit crimes should be punished 

Punishment stops children committing offences 

Physical punishment is an effective way to stop
a child committing crime 

There is more crime by children than five years ago 

If a child has no parent or guardian it is not
necessary to contact anyone 

It is only necessary to contact parents in the
event of a serious crime 
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Statement True False Know 
Don’t

Serious criminal at early age

It is useful to collaborate with social

welfare organizations 

Children can be referred to social welfare

organizations by police 

Child sexual abuse is very rare in our country.

Child Marriage is a part of our culture.

There is no need to worry about a male child.

Male children need no protection.

Most young people commit crimes when

they are teenagers 

Most crimes committed by young people

are not serious 

Most crime is reported 

Children are victims of more violence than adults 

Adolescents should face same sanctions as adults 

Some police actions can increase crime and

antisocial behaviour 

My own child could become involved in crime 

1.3 Contribution and Expectation Tree

Aim: 

Time: 

Resources:

Process

To make participants think about what they can bring to, and 

what they want to get out of the training course; to encourage a 

participatory learning atmosphere.

20 minutes

Small pieces of paper in two different colours (brown and 

green); outline drawing of a tree showing roots and branches on 

flipchart or board; sticky tape.

Give each participant four 

pieces of paper (two of each 

colour). Tell participants to write 

(or draw) two things they can 

contribute to the training 

session on the brown papers, 

and two things they want to get 

out of the training session on the 

green  papers.  Ask  the 

participants  to  stick  their 

contributions   (brown paper) 

on the roots of the tree and their 

expectations (green paper) on 

the branches of the tree and read 

them out. Group s imi lar 

expectations together. Sum up. 

Explain that you will return to 

these at the end of the  training  to  

see if expectations have been met.
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Ground Rule Setting

1.4 Learning together - Ground rules for tranning

Aim: 

Time:

Resources: 

Process

To jointly establish training ground rules for open learning 

environment.

 10 minutes

Flipchart

Facilitator    facilitates 

discussion with participants to 

establish basic rules to ensure 

relaxed learning environment 

and that participants make the 

most out  of  the  training. 

Suggestions should be jointly 

agreed and written on the 

flipchart. Rules should be 

expressed in positive statements 

(i.e. 'not being late' expressed as 

'arrive on time'). Facilitator 

should prompt to ensure issues 

of confidentiality, respect of 

o t he r s ,  op en ne s s ,  an d  

timeliness are included. The 

final list of rules should be read 

out to make sure all participants 

agree with them.
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Session 2

 Understanding Children's Needs and Rights 

 (1 hour 30 minutes) 

By the end of this session, trainees will be able to: 

2.1 Understand a child?

2.2 Understand Human Rights and Child Rights 

2.1 The session would start with an introductory note on the concept of rights; this 

discussion would mostly be by dissemination of information by the facilitator. 

Ask participants to list what abilities constitute those of an adult (e.g. the difference 

between someone who is a child and someone who is an adult). The participants might 

start suggesting things such as "being able to physically protect oneself?, "mature enough 

to be financially and emotionally responsible for a family?, "mature enough to vote?, "able 

to reproduce him/herself?. 

Distribute Handout 1 and, together with the participants, list ages of each ability. 

Normally you will end up with a bit of variety, where the lowest age is usually around the 

reproduction part while others, that have to do more with maturity, might even end up at 

25. Through this exercise, it is usually quite evident why, internationally, we have decided 

to put the age of 18 as that is almost always the obvious average age for all these abilities, 

give or take a year sometimes. And it becomes clearer to participants why the age of 18 is 

not a western concept but is actually totally grounded in common sense - globally.  

By the end of this exercise, participants will be able to: dentify 

age-specific capacities of children, taking into account physical 

and social factors. 

Time

Session Objectives: 

?

?

Session Guide

Who is a child?

ACTIVITY 2.1: 

Aim : 
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timeliness are included. The 

final list of rules should be read 

out to make sure all participants 

agree with them.
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Session 2

 Understanding Children's Needs and Rights 

 (1 hour 30 minutes) 

By the end of this session, trainees will be able to: 

2.1 Understand a child?

2.2 Understand Human Rights and Child Rights 

2.1 The session would start with an introductory note on the concept of rights; this 

discussion would mostly be by dissemination of information by the facilitator. 

Ask participants to list what abilities constitute those of an adult (e.g. the difference 

between someone who is a child and someone who is an adult). The participants might 

start suggesting things such as "being able to physically protect oneself?, "mature enough 

to be financially and emotionally responsible for a family?, "mature enough to vote?, "able 

to reproduce him/herself?. 

Distribute Handout 1 and, together with the participants, list ages of each ability. 

Normally you will end up with a bit of variety, where the lowest age is usually around the 

reproduction part while others, that have to do more with maturity, might even end up at 

25. Through this exercise, it is usually quite evident why, internationally, we have decided 

to put the age of 18 as that is almost always the obvious average age for all these abilities, 

give or take a year sometimes. And it becomes clearer to participants why the age of 18 is 

not a western concept but is actually totally grounded in common sense - globally.  

By the end of this exercise, participants will be able to: dentify 

age-specific capacities of children, taking into account physical 

and social factors. 

Time

Session Objectives: 

?

?

Session Guide

Who is a child?

ACTIVITY 2.1: 

Aim : 
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Session 2

Time: 

Resources:

Process

?

?

?

30 minutes 

 Enough copies of Session 1 Handout 1 and Flipchart paper and 

pens. 

1. Divide the participants into groups and give them the 

handout. Ask them to copy the table in the handout on to 

flipchart paper. 

2. Ask the participants to discuss the following issues and fill 

            in the table. 

Children's evolving capacities and the obligations this 

                 places on: 

- Parents and caregivers 

- Planners of interventions. 

The similarities, the differences, and why these exist. 

Any behaviors you would expect from children of the 

     ages shown in the table. Consider social, emotional, 

          physical and intellectual capacities. 

Any variations that may exist in terms of gender, 

                 disability, ethnicity and religion. 
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Social capacities

Emotional 
capacities 

Physical capacities

Intellectual 

capacities 

What variations 

might you note on 

the basis of gender, 

cultural and 

religious practices? 

How would 

attitudes about 

disability, as well 

as disability itself, 

impact on the 

developing child? 

Cultural markers
(eg. Celebrations
rites of passage) 

Age/environment 6
months

5
years

11
years

15
years
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CLUSTERING CARDS

Article 1: All rights apply to all children, and 

children shall be protected from all forms of 

discrimination.

Article 2: The State must respect the rights and 

responsibilities of parents to provide guidance for 

the child that is appropriate to her or his evolving 

capacities.  

Article 3: Every child has the right to life, and 

the State has an obligation to ensure the child’s 

survival and development.

Article 4: Each child has the right to a name 

and nationality, to know his or her parents 

and be cared for by them.

In jurisprudence and law, a right is the legal or moral entitlement to do or refrain from 

doing something, or to obtain or refrain from obtaining a thing or recognition from civil society. 

Rights serve as rules of interaction between people and as such they place constraints and 

obligations upon the actions of individuals or groups (e.g. If one has the right to live the other 

does not have liberty to kill) A little understanding of the group on the concept of Rights can be 

built on these few line.

The Indian Penal Code defines the child as being 12 years of age, whereas the Indian 

Traffic Prevention Act, 1956 defines a 'minor' as a person who has completed the age of 16 

years but not 18 years. Section 376 of IPC, which punishes the perpetrators of the crime of 

rape, defines the age of consent to be below 16 years of age, whereas Section 82 & 83 of the 

IPC states that nothing is an offence done by a child under 7 years, and further under 12 years, 

till he has attained sufficient maturity of understanding the nature of the Act and the 

consequences of his conduct on that occasion. Child as defined by UNCRC Article 1 

establishes a child as "Every human being below the age of 18 years unless, under the law 

applicable to the child, majority is attained earlier.

There is no uniform definition of the child. This not only affects planning and 

programming for children but also leaves many of their problems unaddressed and leads to or 

perpetuates discrimination between children

In the Indian legal system, the child has been defined differently in the various laws 

pertaining to children.

There also exists a differential definition for "boys and girls". This is clearly seen in the 

Juvenile Justice Act, which defines a male minor as being below 16 years and a female minor 

as being below 18 years of age.

In the Indian context the age of an individual in order to be determined as a "child" is 

not uniformly defined. The consequence of this is that it offers various gaps in the legal Process 

which is used by the guilty to escape punishment.

This definition of child leads to another concern as to why do we need rights for 

children ?Children constitute the most vulnerable section of the society and are considered an 

important asset of a nation .Protection and Development program for the specially 

disadvantaged group of children should ensure that every child has equal opportunities for 

optimum personal growth. With the approach for development of children changing from a 

needs based approach to a right based approach began with United Nations Child Rights 

Convention coming into being.

For more information on rights please find annexure 2 and 3 attached.
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Article 5: The State has an obligation 

protect, and if necessary, to re-establish the 

child’s identity. This includes name, 

nationality and family ties.

Article 6: The child has a right to live with his or 

her parents unless this is not in the child’s best 

interests. The child has the right to maintain 

contact with both parents if separated from one 

or both.

Article 7: Children and their parents have the 

right to leave any country or enter their own 

to be reunited, and maintain the parent-child 

relationship.

Article 8: The State has an obligation to 

prevent and remedy the kidnapping or 

holding of children abroad by a parent or 

third party.

Article 9: Children have the right to express 

their opinions freely, and have their opinions 

taken into account in matters that affect 

them.

Article 10: Children have the right to express 

their views, obtain information, and make 

ideas or information known, regarding of 

frontiers. 

Article 11: Children have the right to 

freedom of thought, conscience and religion, 

subject to appropriate parental guidance.

Article 12: Children have a right to meet with 

others, and to join or form associations.
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Article 17: Children without a family are 

ent i t led to special protect ion, and 

appropriate alternative family or institutional 

care, with regard for the child’s cultural 

background.  

Article 18: Where adoption is allowed, it 

shall be carried out in the best interests of the 

child, under the supervision of competent 

authorities, with safeguards for the child.

Article 19: Children who are refugees, or 

seeking refugee status, are entitled to special 

protection.

Article 20: Disabled children have the right 

to special care, education and training that 

will help them to enjoy a full and decent life 

with the greatest degree of self-reliance and 

social integration possible.

Article 13: Children have the right to 

protection from interference with privacy, 

family, home and correspondence, and from 

attacks on their character or reputation.

Article 14: Children shall have access to 

information from national and international 

sources. The media shall encourage  

materials  which  are beneficial , and 

discourage those which are harmful to 

children. 

Article 15:  Parents  have  join responsibility 

for raising the child, and the state shall 

support them in this.

Article 16: Children shall be protected from 

abuse and neglect. States shall provide 

programmes for the prevention of abuse and 

treatment of those who have suffered from 

abuse. 
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Article 21: A child who is placed by the State 

for reasons of care, protection or treatment of 

his or her physical or mental health is entitled 

to have that placement evaluated regularly.

Article 22: Children have the right to benefit 

social security including social insurance.

Article 23:  Education should develop the 

child’s personality, talents, mental and 

physical abilities. Children should be 

prepared for active participation in a free 

society, and learn to respect their own culture 

and that of others. 

Article 24: Children shall be protected from 

sexual exploitation and abuse, including 

pornography.

Article 25: Children have the right to the 

highest standard of health, and to access to 

health and medical services.

Article 26: Children have the right to a 

standard of living adequate for their physical 

mental, spir i tual, moral and social 

development. Parents have the primary 

responsibility to ensure that the child has an 

adequate standard of living. The State’s duty 

to ensure that this responsibility is fulfilled. 

Article 27: Children have the right to 

education. Primary education should be free 

and compulsory. Secondary education 

should be accessible to every child. Higher 

education should available to all on the basis 

of capacity. School discipline shall be 

consistent with   the child’s right and dignity.

Article 28: Children have the right, if 

members of a minority group, to practice 

their own culture, religion and language.
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Article 29: Children have the right to rest, 

leisure, play, and participation in cultural and 

artistic activities.

Article 30: Children have the right to be 

protected from economic exploitation, from 

having to participate in work that threatens 

their health, education, or development. The 

State shall set minimum ages for employment 

and regulate working conditions.

Article 31:  Children have the right to 

protection from the use of drugs, and from 

being involved in their production or 

distribution.

Article 32: Children under age 15 shall have 

no direct part in armed conflict are entitled to 

special protection and care.

Article 33: The State shall take all 

appropriate measures to prevent the sale, 

trafficking and education of children,

Article 34: No child shall be subjected to 

torture, cruel treatment or punishment, 

unlawful arrest or deprivation of liberty. 

Capital  punishment  and  life imprisonment 

are prohibited for offences committed by 

persons below 18 years of age. A child who is 

detained has the right to legal assistance and 

contact with the family.

Article 35: Children who have experienced 

armed conf l ict , tor ture, neglect or 

exploitation shall receive appropriate 

treatment for their recovery and social 

reintegration.

Article 36: Children in conflict with the law 

are entitled to legal guarantees and 

assistance, and treatment that promotes their 

sense of dignity and aims to help them take a 

constructive role in society.

P
a
g
e

8
8
8

/

P
a
g
e

8
8
8

/



Article 29: Children have the right to rest, 

leisure, play, and participation in cultural and 

artistic activities.

Article 30: Children have the right to be 

protected from economic exploitation, from 

having to participate in work that threatens 

their health, education, or development. The 

State shall set minimum ages for employment 

and regulate working conditions.

Article 31:  Children have the right to 

protection from the use of drugs, and from 

being involved in their production or 

distribution.

Article 32: Children under age 15 shall have 

no direct part in armed conflict are entitled to 

special protection and care.

Article 33: The State shall take all 

appropriate measures to prevent the sale, 

trafficking and education of children,

Article 34: No child shall be subjected to 

torture, cruel treatment or punishment, 

unlawful arrest or deprivation of liberty. 

Capital  punishment  and  life imprisonment 

are prohibited for offences committed by 

persons below 18 years of age. A child who is 

detained has the right to legal assistance and 

contact with the family.

Article 35: Children who have experienced 

armed conf l ict , tor ture, neglect or 

exploitation shall receive appropriate 

treatment for their recovery and social 

reintegration.

Article 36: Children in conflict with the law 

are entitled to legal guarantees and 

assistance, and treatment that promotes their 

sense of dignity and aims to help them take a 

constructive role in society.

P
a
g
e

8
8
8

/

P
a
g
e

8
8
8

/



The tabular representation below is depicting the shift of approach in the child 

rights sector from being charity approach to a rights based approach.
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A paradigm shift of approach of Child Rights 

To a Rights based Approach

Development of Children

Non institutional& family based

alternative program me

Holistic Development through quality

child care institution 

Inclusion and main streaming

in society

The child being a participant

A needs based Approach

Welfare of Children

Institutional & Residential Care

Custodial care in Institute

Segregation & isolation

from Society

The child being a recipient

of services

Session 3

Right to Protection 

?

?

3.1 Child Protection: Case Study: 

Aim:

Time: 

Resource:

Process

?

?

?

?

?

?

?

   3.1 Understand The Right to Protection 

   3.2 Children 'at risk'

 To establish a true practical example of the link between 

children's rights and protection as a right.

1hour 

 Resource Sheet attached 

Facilitator distributes the first part of Resource Sheet to the participants to read. It 

is also presented step by step on the OHP. At the end of case study, the facilitator begins a 

discussion:

 Of the three children which child do you think is the most vulnerable?

   Which child is at risk?

   In this case who is responsible for the situation of the children?

   Who could have protected the child?

   Who is responsible for Shyam's leaving of School.

   Is Ajay's employer at fault for hiring him.

   What should Reena do and How?

Present the summary of key issues on the OHP. Ask if participants agree and 

discuss. Ask participants to think about the appropriate ways in which the three children 

should have been treated and their rights as a child? 
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Ajay15, Shyam 13 and Reena 12 lived in Varanasi district of Uttar Pradesh with 

their parents .Their father was a mason and mother was a housewife. The parents 

earned enough to provide their children with basic facilities like education, 

nutrition and clothing to the children along with love and protection. One day 

when Ajay, Shyam and Reena were in school, when they came to know that their 

father met with an accident and he was admitted to the hospital. The children 

along with their mother went to the government hospital where there father was 

taken but on reaching the hospital they came to know that their father was dead. 

The bereaved family had no idea as to how they would be spending their life. 

Ajay's mother started to work as a domestic help but didn't earn much ,  with their 

mother not being able to sustain the family financially the eldest son Ajay started 

sharing responsibility of the family. He attended school in the afternoon and in 

the night he served as a waiter in a local bar .Slowly Ajay started indulging in 

consuming alcohol and meeting the local goons who motivated him to join their 

gangs for making money. Ajay also found it an easier option and started indulging 

in petty offences.

Ajay s brother Shyam who was not being administered at home and school looses 

out interest in studies .His teachers in school abuse him punish him for not 

attending the classes, his classmates make fun of him for not performing in class. 

He misses out on school and spends time with friends who are involved in 

gambling and drugs .The child slowly  leaves schools and one fine day he doesn't 

return home since then he is not back home.

Reena attends the school and assists' her mother in the household chores. She 

attends school but isn't really studying .She also feels psychological and 

emotional pressure of a broken  family and isn't really able to share her emotions 

.Her family also receives proposal from stranger and locals of their area for 

Reena's marriage with men double her age. But Reena isn't able to oppose the 

decisions and her family her brother and mother think that is the right decision for 

their daughter.

Exercise 3.2: Balloon Game

Aim : 

Time:

Resources:

Process:

Group 1

Group 2

Group 3 

To understand the concept of child protection.

 45 Minutes.

 Balloons, strings

Divide participants into 3 groups and explain their roles:

 ties balloons around their own ankles with string and then tries to 

protect these balloons from any attacks;

 are the attackers and must try to burst the balloons;

are the protectors and must try to stop the attackers from 

bursting the balloons tied to the legs of people in group 1.

Start the game by asking the participants to carry out their different roles. 

Let the three groups of people interact for approximately 10 minutes. Call 

an end to the game and ask the participants for their thoughts:

Ask groups 1 and 3, 'How did you feel when you were trying to protect the 

balloons? What made protecting your balloons easier? What made it 

harder?' Ask group 2, 'What made it easy for you to attack the balloons? 

What made it difficult?’

Facilitator should then explain that the balloons are like children and the 

carriers of the balloons are like families/care givers/communities, who are 

trying to protect their children from danger. The attackers represent all the 

dangers that children face in their communities.

Protection is about safe guarding children and helping those who have 

been harmed.
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Exercise 3.2: Balloon Game

Aim : 

Time:

Resources:

Process:

Group 1

Group 2

Group 3 

To understand the concept of child protection.

 45 Minutes.

 Balloons, strings

Divide participants into 3 groups and explain their roles:

 ties balloons around their own ankles with string and then tries to 

protect these balloons from any attacks;

 are the attackers and must try to burst the balloons;

are the protectors and must try to stop the attackers from 

bursting the balloons tied to the legs of people in group 1.

Start the game by asking the participants to carry out their different roles. 

Let the three groups of people interact for approximately 10 minutes. Call 

an end to the game and ask the participants for their thoughts:

Ask groups 1 and 3, 'How did you feel when you were trying to protect the 

balloons? What made protecting your balloons easier? What made it 

harder?' Ask group 2, 'What made it easy for you to attack the balloons? 

What made it difficult?’

Facilitator should then explain that the balloons are like children and the 

carriers of the balloons are like families/care givers/communities, who are 

trying to protect their children from danger. The attackers represent all the 

dangers that children face in their communities.

Protection is about safe guarding children and helping those who have 

been harmed.
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Facilitators Guide 1.1:

Thus by undertaking the above exercise the facilitator can then define what child 

protection is.

Creating an environment favorable for the overall development of the child with a 

guarantee of his/her overall protection. Act by which the rights of the child are safeguarded and the 

child is provided with an environment that is conducive to enjoy his/her childhood and grow up 

with dignity. Set of government and private services, philosophies, standards, guidelines and 

Processs designed to protect children from both intentional and unintentional harm.

Child Protection' is about protecting children from or against any perceived or real danger 

or risk to their life, their personhood and childhood. It is about reducing their vulnerability to any 

kind of harm and protecting them in harmful situations. It is about ensuring that no child falls out of 

the social security and safety net and those who do, receive necessary care, protection and support 

so as to bring them back into the safety net. While protection is a right of every child, some children 

are more vulnerable than others and need special attention. The Government recognizes these 

children as 'children in difficult circumstances', characterized by their specific social, economic and 

geopolitical situations. In addition to providing a safe environment for these children, it is 

imperative to ensure that all other children also remain protected. Child protection is integrally 

linked to every other right of the child. Failure to ensure children's right to protection adversely 

affects all other rights of the child.

Child protection should not be confused with the protection of all children's rights, which is 

the responsibility of everyone working with children. 

Attitudes, traditions, customs, behaviour and practices

Governmental commitment to fulfilling protection rights

Legislation and enforcement

Open discussion, including the engagement of media and civil society

Children's life skills, knowledge and participation

Capacity of those in contact with the child

Basic and Targeted Services

Monitoring 

Elements of a Protective Environment.

?

?

?

?

?

?

?

?

Lunch Break

Session 4

Identifying vulnerable groups 

?

?

?

Session Guide

Energizer: (15 Minutes)

Who are vulnerable children?

By the end of this session the trainee would be able to 

Understand the vulnerable groups of children 

How to identify the groups of children

Laws to address these vulnerable groups of children

Birthday line-up: People line up according to the day and month of their 

birthday. It's a quick way to get people out of their chairs and stretch their legs. It can 

be used to help form groups.

Vulnerable children face five principal types of risk: sexual abuse, emotional 

abuse, institutional abuse, physical neglect, and non-organic failure to thrive. This 

essay now details and describes the implications for risk assessment of each of these 

types of abuse. 
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Exercise 4.1: Power Walk

Time:

Resources: 

Roles for the participants

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

 75 Minutes.

The below listed roles written on small pieces of paper

This exercise encourages participants to understand that different children have 

different vulnerabilities.

The facilitator should give each participant one of the 'roles' described below. It is 

easiest if these are written on small pieces of paper and handed out. The participants 

should keep their identities to themselves and internalize their roles. All participants 

should then stand together next to one another in a line. The facilitator will read out the 

below questions one by one. If the participant in their role answers 'yes' to the question, 

they should take a step forward. If a participant answers 'no' they should remain standing.

14 year old boy who has just left the school after 3 years, and is 

supporting blind father.

12 year old runway child who has returned from parents, and 

has 5 years education.

9 year old disabled girl who's mother has died and lives with 

her father

16 year old girl working in the market.

15 year old girl with baby whose husband was employed in the 

city but has been killed, and who has returned to the village.

12 year old girl recently returned from abduction, with no 

education and living with extended relatives.

14 year old separated boy living on the street, and responsible 

for a younger brother and sister.

8 year old boy who was abducted, living with a foster family 

while trying to find his own family.

16 year old boy working at a hotel, who is separated from his 

family and looking after his younger brother.

17 year old boy who left the village and is now learning how to 

be a carpenter.

4 year old disabled boy who's parents are dead, living with 

another family.
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Questions

Discussion

Are you planning on going to secondary school? Do you have 

enough to eat?

Are you able to provide food for your family? Can you read and write?

Do you participate in family decision-making processes? Are 

you respected by your community?

Do you take part in community social activities?

Do you expect to complete primary education? Can you buy new clothes 

in market?

Are you protected from any danger of being abused?

Do you have access to information on your rights?.

At the end, ask each person to tell everyone what role they had, why they think 

they are in the position they are in, and how they feel about it. Ask the participants if 

anyone looked back to see who was behind them. What responsibilities do those at the 

front have to help those at the back?

Which children came last in the power walk? Why? Which children in your community are 

most vulnerable to abuse? Why?

In different societies, certain characteristics of children may make them more 

vulnerable than others. A child's age and physical, mental, emotional and social 

development can greatly increase or decrease the likelihood of abuse. Other 

characteristics may include, for example, the presence of a disability or disfigurement, 

illegitimacy or the fact of the child being unwanted, particular gender, characteristics or 

behaviour that lead to the child being seen as somehow "different" or "difficult", children 

that result from a difficult labour, step-children, mentally or physical disabled children, and 

so on. The participants should use Activity2.1 as a point for discussion of what 

vulnerability means in the Indian context.

In this, gender factors will be significant. Fostered children may also be more at risk 

than the children born of the family, in relation to physical and sexual abuse and neglect. 

The environmental stresses that contribute to child abuse include poverty and food 

scarcity, unemployment and many different types of personal and family stress. Factors 

that push or pull children in a certain way. 

??
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Exercise 4.2: Problems children face

Aim: 

Time:

Resources needed: 

To identify the problems which children face.

 30 minutes

Flipchart paper, markers

This exercise is designed to get participants thinking about the different types of 

protection problems faced by children in their community, and an idea of which problems 

are recognized as most common. Before the session, the facilitator should draw a chart 

similar to the one below on flip chart paper. Ask the participants to come up with problems 

that children face in their community and write them down in the left hand column. Make 

sure that everyone understands each point raised. Once all ideas are there, ask 

participants to look at the list and then vote for which one they think is the most common 

problem facing children. 

This can be done also by the method of index card where each participant writes 

down their ideas on a piece of paper that is collected and posted on a board or large piece 

of paper along with the other notes. This enables the facilitator to cluster answers and 

suggestions. Thus each participant could also  write the answer on the cards and the 

facilitator could compile then on the board. 

Encourage participants to discuss any issues that come up. Next ask them to take 

turns marking with an 'x' the problem listed that they think causes the most serious harm. 

Encourage participants to discuss any issues that come up.

The point for discussion here would be several categories of children which would 

come up after this session. Below is a diagrammatic representation of the possible 

categories of children left out from the gamut of protection.

This brings us to the next session as to who should protect children?

Identify stakeholders in the process of Protection:

30Minutes

Flip Chart 

This session would have discussion amongst the participants as to how the child would be 

protected; who can protect the child .Examples from the environment need to identified 

.The facilitator needs to navigate the session whereby the participants can describe 

situations where protectors are required for children. The facilitator can later share with the 

participant's information which is mentioned on the bottom of the page.

Aim: 

Time: 

Resources: 

Process
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Problems Children Face How often does it occur
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Legal Provisions for Children

1.

2.

3.

4.

5.

Provisions relating to female foeticide and infanticide-

Child Protection framework in India. The facilitator needs to know about the 

various laws and polices for in India .Brief and important points of the laws and policies are 

listed as follows.

The Constitution of India-basic law of the country has special 

provisions for children guaranteed through Fundamental rights and 

Directives Principles. E.g. Article 15 (3), Article 21 A, Article 23, Article 

24, Article 39 (e) & (f), Article 45, Article 51 A

National Policy for Children 1974, National Charter for Children 

2004, National Plan of Action for Children 2005 and National 

Commission for Protection of Child Rights 2006 are some of the 

government's initiative realizing child rights and protection

International conventions and instruments like the CRC, Optional 

Protocols, ILO Convention etc.  

The Juvenile Justice (care and protection) Act, 2000 as amended in 2006 

clearly provides for rehabilitation and social reintegration of all persons 

up to the age of 18 years who are either in need of care and protection or 

are juvenile offenders.

Indian Penal Code

-When death is caused by a person (Section 299 and Section 300)

- Voluntarily cause a pregnant woman to miscarry the unborn baby (Section312)

- Act done with intent to prevent child being born alive or to cause it to die 

   afterbirth(Section315)

- Causing death of quick unborn child  (Section 316)

- Exposing and abandoning of child below 12 years (Section 317)

- Concealing the birth of child by secretly disposing her/his body (Section  318)
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Provisions relating to child labour or bonded labour or trafficking of children for 

labour-

6. 

     7. 

8. 

-Buying or disposing of any person as a slave (Section 370) 

-Habitual dealing in slaves (Section 371)

- Unlawful compulsory labour (Section 374)

 Amendment Bill, 2006 amends the 

Immoral Traffic (Prevention) Act, 1956 to combat trafficking and sexual 

exploitation for commercial purposes .The Bill deletes provisions that 

penalized prostitutes for soliciting clients. It penalizes any person visiting a 

brothel for the purpose of sexual exploitation of trafficked victims. All 

offences listed in the Bill would be tried in camera, i.e., the public would 

be excluded from attending the trial. 

        It shall come into force on 

the 1st day of April,1930 and the act defines a child as means 

a person who, if a male, has not completed twenty one years of age, and if 

a female, has not completed eighteen years of age; Child marriage means 

a marriage to which either of the contracting parties is a child; contracting 

party are: either of the parties whose marriage is or is about to be thereby 

solemnized; and minor means a person of either sex who is under 

eighteen years of age. The act penalizes the culprit by either paying a fine 

or imprisonment.

 1986 The 

Act prohibits employment of children in certain specified h a z a r d o u s  

occupations and processes and regulates the working conditions in 

others. The list of hazardous occupations and processes is progressively 

being expanded on the recommendation of Child Labour Technical 

Advisory Committee constituted under the Act

Other copies of the act can be provided during the training.

The Immoral Traffic (Prevention)

The Child Marriage Restraint Act:

The Child Labour (prohibition and regulation) Act,
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